The aim of the study was to find the role of socio-demographic factors of teachers' discipline styles and classroom management approaches. The study was designed in relational survey method. The universe of the study was composed of teachers serving in high schools in Zeytinburnu district. Using convenience sampling method, 317 teachers accepted to participate in the study.
Introduction
Teachers are the ones who plan the teaching process, provide the necessary environment for students, and monitor and evaluate them. In this context, teachers constitute an important element of the teaching process (Yaşar, Sözer & Gültekin, 2000: 458) . The teacher is responsible for maintaining the order. It is expected that a teacher will prepare and manage the activities that will enable students to become active by providing subject integrity and also have the ability to maintain effective classroom management (Celep, 2004: 118-119) . Any kind of physical environment and student attitudes that will disrupt the course setting are an obstacle to classroom management, which may be solved by the teacher's leadership behaviors. Otherwise, even if the most intelligent students are taught with the greatest curriculum, it is not possible to achieve educational goals (Şimşek, 2008: 74) . Physical arrangements include organizing the classroom in a way that allows students to be healthy and comfortable, the suitability of the space, the suitability of the number of students, specifying the educational tools, meeting the essential needs (heat-light-noiseless-color-cleaning-aesthetic), and the layout and order. The purpose of all of these is to provide an environment to achieve predetermined educational objectives (Başar, 2008: 4) .
Managing a classroom requires the implementation of the principles related to the functions in which communication and evaluation are performed by using necessary tools in line with systematic planning (Türkmen, 2011) . Since classroom management refers to human management, it brings some difficulties (Taş, 2005) . Classroom management requires an understanding of the individual characteristics of students. Recognition of students facilitates communication with them, which is the first step in the use of teaching methods and techniques for their individual characteristics (Başar, 2008: 6) .
The aim of implementing classroom management strategies is to improve social behaviors of students and increase their academic participation. (Emmer & Sabornie, 2015; Everston & Weinstein, 2006) .
The concept of classroom management draws attention to both the role of teaching and the role of management of the teacher. The teacher who manages the classroom closely follows the students' works for the success of the school and students by using different educational techniques (Ilgar, 2005: 161) . Teachers' behaviors towards students in the classroom are critical for student achievement. Likewise, students' behaviors in the classroom affect their achievement (Hoşgörür, 2005: 120-121 ).
Classroom management is called all activities aiming at the planning, organization, cooperation, communication and evaluation necessary for the realization of the predetermined objectives, the conscious implementation of the concepts, theories and techniques necessary for the realization of the learning and the creation of an environment conducive to learning (Erdoğan, 2004: 12) .
The aim of implementing classroom management strategies is to improve social behavior and increase student academic participation (Emmer and Sabornie, 2015; Everston and Weinstein, 2006) . Classroom management can also be defined as using resources systematically, organizing students' progress and following up their works, and finding solutions to the problems experienced by students (Terzi, 2002: 1) . A teacher needs to have some managerial skills to perform classroom management effectively (Celep, 2004: 118-119) . Effective classroom management principles apply to almost all subject areas and grade levels (Brophy, 2006; Lewis, et al., 2015) .
The way individuals choose for learning differs according to their experiences, social life and the possibilities of the environment (Kaya, 2011: 14) . Teachers who want to replace authoritarian practices with democratic ones will focus on achieving long-term results. When teachers believe in students, classroom achievement increases as students' self-confidence increases. Positive discipline methods will be effective when teachers agree to cooperate with their students.
If an environment where children can express their thoughts freely is created, and the students are given the chance to choose instead of forcing them, the classroom environment becomes a field of mutual love and respect (Nelsen, Lott & Glenn, 2003) . Democracy in the classroom begins with the way assignments are delivered, the way students express their opinions in the classroom, the way the teacher teaches the lesson, and the choice of election method for the classroom elections (Ilgar, 2005: 180-181) .
School administrators, teachers and other staff should not have contradictory views and practices regarding school rules and behavior towards students. The diverse voices should not be disruptive to the general policies of the school and the practices should not contradict the students. The school should be an environment in which students will not be forced beyond their ability as forcing or preventing students may push them to negative behaviors. (Başar, 2008: 140) .
A teacher may share authority, power, responsibility and effort with students. Teachers adopting effective classroom management strategies set expectations and rules for behaviors for the first few days of the class. A clear explanation of expectations is a fundamental element of preventive discipline. The aim of the preventive discipline is to clearly explain to students which behaviors are (not) appropriate. (Başar, 2008: 150) .
Method
The groups representing the universe and chosen from the universe constitute the sample (Karasar, 2006) . The neutrality of the sample is considered important for the reliability of the study (Kaptan, 1998) . Probability sampling is used to determine a sample where every individual in the universe has an equal chance of being selected (Yazıcıoğlu and Erdoğan, 2004) . Sample selection provides convenience in terms of time and cost (Gökç e, 1988) . It is necessary to generalize the obtained data to reach the correct information (Arıkan, 2004) . Generalizable studies lead to more accurate results (Karasar, 2006) . The universe of the study was composed of teachers serving in high schools in Zeytinburnu. 317 volunteers (35% of all high school teachers in the mentioned district) within the universe constituted the sample of the study. Tomal (1998 Tomal ( , 2001 ) and adapted to Turkish by Sağnak (2008a) , and the Classroom Management Approaches Scale (CMAS) developed by Terzi (2001) were used to collect the data.
The obtained data were analyzed by using frequency, descriptive statistics, t-test, one-way ANOVA and Pearson correlation tests via SPSS 21.0 program.
Results and Discussion
The findings obtained in this study are presented below in the form of tables. As a result of the study, it was found that the teachers used conciliatory style at the highest rate, followed by supportive style, and they used abdicative style at the lowest rate.
When the participants' scores in the TDSI were evaluated according to the gender variable, there was a significant difference in favor of men in coercive style, but no significant difference was found in other sub-dimensions. It was observed that males had higher scores than females in coercive style.
Regarding the participants' scores in the TDSI according to the seniority variable, there was a significant difference between the arithmetic means of the groups in supportive style, but no significant difference was found in the other sub-dimensions. The difference was found between the ones with 6-10 years of seniority and the group with 0-5 years and 21 years and over of seniority. While those with 6-10 years of seniority had the lowest score, those with 21 years and over of seniority had the highest score. In the supportive style sub-dimension, it was seen that the teachers with 1-5 years and 6-10 years of seniority have a higher level of support compared to the ones with 11-15 years and 21 years and over of seniority.
When the participants' scores in the TDSI were evaluated in terms of the graduation variable, it was found that while there was a significant difference between the arithmetic means of the groups in favor of the ones with bachelor's degree in abdicative and conciliatory styles, there were no significant differences in other sub-dimensions. It was observed that the ones with bachelor's degree had higher scores in abdicative and conciliatory styles compared to the ones with master's degree.
In addition, it was found that the teachers adopted democratic approach at the highest rate in classroom management, followed by laissez-faire and autocratic approaches.
When the participants' scores in the CMAS were evaluated according to the gender variable, there was a significant difference between the arithmetic means of the groups in favor of females in the autocratic approach sub-dimension and in the favor of males in the laissez-faire approach sub-dimension.
It was found that females had higher scores in autocratic approach and males had higher scores in laissez-faire approach.
Regarding the teachers' scores in the CMAS in terms of the marital status variable, it was concluded that while there was a significant difference between the arithmetic means of the groups in favor of singles in the autocratic approach sub-dimension, no significant difference was found in the democratic and laissez-faire approach sub-dimensions. It was observed that singles had higher autocratic approach scores than married ones.
In terms of the age variable, while there was a significant difference between the arithmetic means of the groups in the autocratic and laissez-faire approach sub-dimensions, there was no significant difference in the democratic sub-dimension. As a result of the Scheffe test to determine which groups differed regarding the autocratic and laissez-faire approach sub-dimensions by the age variable, there was a significant difference between the group with 41 years and older and the groups with 25 and younger and 31-40 years. It was observed that those in the group with 41 years or older had the lowest score in autocratic approach. Moreover, it was detected that there was a significant difference between the group with 31-40 years and the group with 30 years and younger in the laissez-faire approach sub-dimension, and those in the group with 31-40 years had the lowest score in the laissez-faire approach sub-dimension.
According to the seniority variable, a significant difference was found between the arithmetic means of the groups in the autocratic, democratic and laissez-faire approach sub-dimensions. As a result of the Scheffe test conducted to determine which groups differed regarding their scores in the autocratic, democratic and laissez-faire sub-dimensions by the seniority variable, it was found that there was a significant difference between those with 21 years and over of seniority and other groups in the autocratic approach sub-dimension and those with 21 years and over of seniority had the lowest score in the autocratic approach sub-dimension. In the democratic approach sub-dimension, it was concluded that there was a significant difference between those with 21 years and over of seniority and those with 0-5 years of seniority, and those with 21 years and over of seniority had the lowest score in the democratic approach sub-dimension.
In the laissez-faire approach sub-dimension, it was found that there was a significant difference between those with seniority of 6-10 years and those with 0-5 years and 11-20 years of seniority. Those with 6-10 years of seniority had the lowest score in the laissez-faire approach sub-dimension.
In terms of the type of faculty variable, while there was a significant difference between the arithmetic means of the groups in favor of the graduates of other faculties, there was no significant difference in the democratic and laissez-faire approach sub-dimensions. Graduates of other faculties had higher scores in the autocratic approach sub-dimension.
Regarding the classroom size variable, it was observed that there were higher autocratic and laissez-faire approach scores in the classes with 31-40 students. There was no significant difference in the democratic approach sub-dimension.
A correlation analysis was conducted to examine the relationship between the participants' scores in the TDSI and the CMAS. Therefore, it was seen that supportive style had a positive significant relationship with abdicative, conciliatory, coercive and negotiator styles; no significant relationship with autocratic and laissez-faire management approaches; and a positive significant relationship with democratic approach. It was observed that abdicative style had a positive significant relationship with conciliatory, coercive, negotiator styles and laissez-faire approach; and no relationship with autocratic and democratic approaches. Besides, it was found that conciliatory style had a positive significant relationship with coercive and negotiator styles and democratic and laissez-faire approaches; and no significant relationship with autocratic approach. Finally, it was discovered that there was a positive significant relationship between autocratic approach and democratic and laissez-faire approaches, and there was a positive significant relationship between democratic approach and laissez-faire approach.
